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Please note, this document is constantly evolving and is reflected upon termly. It is 

based on the cohort at the time and amended accordingly. 
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Acronyms 

 

 

BESST Behavioural, Emotional, Social, Self-evaluation and 

Teaching Skills 

PAP Pupil Action Plans 

AP Alternative Provision 

RA Risk Assessment 

PRU Pupil Referral Unit 

KS3 Key Stage 3 (years 7-9) 

KS4 Key Stage 4 (years 10-11) 

EHCP Educational Health Care Plan 

SEND Special Educational Needs and Disabilities  

SEMH Social, Emotional and Mental Health 

SPaG Spelling, Punctuation and Grammar 
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Overview to Horizon School Curriculum 

 

 

Introduction 

The curriculum at Horizon School is designed to provide students with a well-rounded 

experience, which allows them to become responsible citizens, return to mainstream 

after a short stay or conclude their Key Stage 4 curriculum and exams with us and 

access post 16 opportunities which is suited to their wishes and needs.  At the core of 

the Horizon curriculum are our values which are shared across the whole school: 

Aspire, Love, Freedom and Community. Everything we deliver is centred around them.  

 

We value all students, despite any previous schooling experiences and recognise that 

each individual may take a slightly different route when reaching their potential. The 

close-knit staff creates a family-style value for students who may be living in 

deprivation or have a history of neglect. Students are encouraged to take pride in 

themselves and the school community. 

 

Our student centred, holistic approach not only focuses on academic studies, but also 

around the well-being and social, emotional and mental health (SEMH) needs of our 

students. The curriculum is designed to offer greater support and care, ensuring that 

students are in a suitable place to access their learning. Sometimes, students are not 

ready to be amongst others in a classroom setting and may need that further nurture 

and opportunity to develop other important skills in their personal development. For 

example, a small group of students currently participate in a collapsed timetable day 

which focuses on Land Based Studies. This bespoke approach may also be seen 

through 1:1 intervention sessions to support students in feeling ready to enter the 

classroom, ultimately, meeting their SEMH needs, Special Educational Needs and 

Disabilities (SEND) or targets set within their Educational Health Care Plan (EHCP) 

where necessary. 

 

At Horizon School students may 

attend for only 2 terms before 

transitioning back to mainstream 

school, or they may stay on roll for a 

much longer period of time. This 

transition is at a pace which is suited 

to each individual to give the greatest 

opportunity of success. The 

curriculum is designed to address any 

gaps in previous learning and to 

ensure progress towards future 

learning is not effected. A priority is to 

make sure students are equipped with strategies to support their SEMH development, 

with a bank of skills, resources and approaches required to be successful on their next 
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journey. Horizon School aims to ensure all students leave with a sense of belonging, 

personal self-worth and qualifications and achievements which are bespoke to their 

needs and abilities.  

 

Whole Horizon Curriculum Model 

The image below is the Horizon Curriculum Model, which underpins the curriculum 

offer and approach at Horizon School.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Lessons at Horizon School Secondary are 45 minutes in length, which allows for rest 

breaks and activity (moving from one place to another) on a regular basis. This 

enhances student’s concentration and is a crucial strategy for those with SEMH needs. 

Classes run with no more than 8 students and the aim is to have one teacher/instructor 

and one Learning Support Assistant with each group. 

 

On arrival, each student is assigned a form tutor who builds a rapport with their 

students as well as the parents/carers. Regularly, and when required, time is spent 

building interactions and communications with, and between all parties, in order to 

develop a working relationship. This enables us to work together in order to facilitate 

students to access the curriculum. It is a time for us to assess the needs of students 
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for example, whether families need sign-posting or whether a referral is necessary in 

order to maximise the support needed.  

 

Student Voice 

Student voice is a large element of the ethos of Horizon School which embodies 

elements of a liberalist pedagogy. This takes place via regular formal meetings where 

a team of students explore key issues, as well as an informal approach including the 

whole cohort. Student voice is evolving and individuals have started to network with 

other peers, including those who form the Waveney Youth Council. Skills are further 

developed through activities such as conferences with the National Youth Parliament. 

Student voice is important to the curriculum at Horizon School because it is through 

their voice we hear how they want their school to be, what subjects and opportunities 

they want to experience and how things can be further improved from their 

perspective. It allows individuals to have freedoms and choices albeit constructed 

around a clear democratic approach when making any decision. 

 

Key Stage 3 

The Key Stage 3 curriculum is viewed as a mechanism to hook students in, to build 

their curiosity and love for learning often utilising their strengths. In Key Stage 3, they 

are taught broadly using the National Curriculum, but, at times, links are made to Key 

Stage 4 courses which enables a smooth transition; not only between Key Stages, but 

also between settings. Where appropriate, teachers may dip into the Key Stage 2 

curriculum to address gaps in students’ knowledge which have appeared as a result 

of absences in their schooling years.  

 

Baseline tests are completed in English, maths and science as students’ transition into 

Horizon School. In other subjects, teacher assessments occur over the initial first few 

weeks – see Horizon School Assessment and Moderation document.  

 

In English and Maths, the aim is for students to be entered for Pearson Functional 

Skills as soon as it is deemed appropriate – either Level 1, Level 2 or Entry Level. 

However, where necessary, some students may wait until they move into Key Stage 

4. With Functional Skills being online and on demand, students experience exam 

exposure as well as an external sense of achievement; something which is paramount 

for our students. 

 

Within the KS3 curriculum, we have designed opportunities for students to sit their 

Pearson Functional Skills ICT qualification at Level 1 or 2, BTEC Home Cooking Skills 

Level 1 or 2, and BTEC Land Based Skills where appropriate. They also have lessons 

that cover art, music, RSHE and PE.  

 

Key Stage 4 

The aim for all Key Stage 4 students is to leave Horizon School with at least 5 GCSEs 

or equivalent qualifications by the end of Year 11. This is to ensure they have a suitable 
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package to pursue their post 16 aspirations as well as tools and experiences to support 

them beyond their academic education.  

 

At Horizon School, all students at Key 

Stage 4 are offered the following core 

qualifications: 

• Functional Skills English –                

           Entry Level, Level 1 and 2 

• Functional Skills Maths –  

           Entry Level, Level 1 and 2 

• GCSE English Language 

• GCSE Mathematics 

• GCSE Biology 

• Land Based Studies – BTEC –  

           Level 1 (Award/Certificate) 

 

English, Maths and Biology are taught regularly throughout the week. In year 10, they 

have 4 lessons per week of all three subjects, where as in year 11, they have 5 lessons 

of English and Maths and 4 lessons of Biology per week. Where possible, English and 

Maths are grouped according to stage allowing targeted work to be implemented. The 

other qualifications are offered to support the SEMH needs around nurture and 

resilience. 

 

The entry of qualification is at the teacher’s discretion, but we aim for students to sit 

both Functional Skills and GCSE English and Maths if this is deemed appropriate, as 

well as GCSE Biology. In some circumstances, students are not academically able, 

nor have the mental health capacity to follow this programme and will therefore focus 

on just Functional Skills or Entry Level qualifications. Functional Skills is deemed as 

an essential qualification at Horizon School as this gives students the greatest chance 

of achieving their post 16 entry requirements, but due to our students SEMH needs, 

despite preparation, sitting GCSE exams can often be overwhelming.  

 

Key Stage 4 students choose an additional 2 subjects (outlined below) as their option 

choices. The Key stage 4 option subjects include: 

• BTEC First Award in Sport (Level 1 or 2) 

• GCSE Music 

• BTEC Award in Home Cooking Skills (Level 1 or 2) 

• GCSE Art, Craft and Design 

• GCSE Photography 

• GCSE Textiles 

• GCSE English Literature 
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If a student joins part way through the Key Stage 4 cycle (which is two years) it may 

be deemed appropriate for them to follow one option subject only to ensure they can 

give sufficient hours to this course and allow for maximum progress.  If they join 

particularly late, it may also be appropriate for the student to focus on just English and 

Maths, having a package which is bespoke to their needs. BESST and RA scores 

continually inform decisions made around an individual’s curriculum. 

 

Where appropriate, students may be entered in Year 10 for a qualification so they can 

complete this before they transition back into main stream. We have also had some 

students study for a ‘third’ option at home, guided by the subject teacher. The 

curriculum is flexible to each individual student and their academic ability.   

 

Connect 

In addition to our Key Stage 3 and 4 curriculums, Horizon School has included a group 

specifically designed to take a stage not age philosophy. There are some students at 

Horizon School who are not ready to follow the traditional route which is more 

academic and they require a bespoke and tailored pathway. Their needs are far 

greater, often because they have missed many years of schooling, but through project 

based learning, we can offer flexibility and a curriculum path that is more suited to their 

requirements. At the heart of this broad and balanced curriculum are activities and 

learning based on being nurturing and fluid to suit needs, focusing on behaviours for 

learning and confidence building and using mechanisms to re-engage them back into 

education. Lessons have an academic purpose linked to each student’s stage, but 

may also have objectives linked to BESST and RA data to develop SEMH skills. Staff 

take a very responsive approach based on the emotional wellbeing of the students 

each day. In some cases, lessons have to be adapted spontaneously to ensure 

students are still making some progress based on immediate need. This progress may 

therefore, not be academic, but purely based on their personal development.  

 

Students can transition into or out of the Connect group based on a decision made 

from staff observations, BESST and RA data, parental/carer input and student voice 

to ensure that they are following the most appropriate curriculum. 

 

If a student is in the Connect group, they have the opportunity to gain the following 

qualifications where this is deemed appropriate: 

• Functional Skills English – Entry Level, Level 1 or Level 2 

• Functional Skills Maths - Entry Level, Level 1 or Level 2 

• AQA Science – Entry Level 

• BTEC Land Based Skills – Level 1  

• Functional Skills ICT – Level 1 or Level 2 

• BTEC Home Cooking Skills - Level 1 or Level 2 
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In some circumstances and on an individual basis, flexibility is available where 

students in the Connect group can access GCSE English or Maths, as well as an 

option from the Key Stage 4 curriculum, ensuring that their offer is bespoke and suits 

their ability needs.  

 

Curriculum Breakdown 

 Connect KS3 Yr 10 Yr 11 

English 4 4 4 5 

Maths 4 4 4 5 

Science 4 4 4 4* 

 

*Due to students only sitting one qualification in Science, English and Maths have one 

additional lesson a week. English and Maths sit both Functional Skills and GCSE. 

 

Connect KS3 Yr 10 Yr 11 

Land Based x 3 Land Based x 3 Land Based x 2 Land Based x 1 

ICT x 1 ICT x 1   

Home Cooking x 2 Home Cooking x 2 Option 1 x 4 Option 1 x 4 

Music x 2 Music x 2 Option 2 x 4 Option 2 x 4 

Art x 2 Art x 2   

RSHE x 1 RSHE x 1 RSHE x 1 RSHE x 1 

PE x 2 PE x 2 PE x 2 PE x 1 

Daily form time Daily form time Daily form time Daily form time 

Keyworker 

sessions x 3 

Keyworker 

sessions x 3 

Keyworker 

sessions x 3 

Keyworker 

sessions x 3 

 

 

In addition to this, music tuition is available to students and through this they can 

complete graded music exams. 
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Developing BESST and RA Scores 

 

 

Form time 

Form time is a crucial part of the timetable for all students at Horizon School. This, 

alongside breakfast, allows for students to have a settled start to the day with a key 

member of staff. Tutors can put in relevant support for students, or have one to one 

conversations where necessary as a responsive approach to our student’s needs. This 

nurture is essential and often eliminates students from becoming dysregulated 

following on from potential unsettled nights or mornings, allowing for students to be in 

the best possible space for learning. As well as this support, form time offers 

opportunities for personal development, RSHE, SMSC, literacy, numeracy, and 

wellbeing. Tutors may use this time to complete interventions linked to individual 

BESST and Risk Assessment scores. 

 

The timetable below is followed by all tutors, but can be flexible and fluid if greater 

needs arise: 

 

Monday Tuesday Wednesday Thursday Friday 

Mindfulness/ 

Wellbeing 

Drop 

everything and 

read 

Drop 

everything and 

read 

News and 

Views 

Community 

meeting 

 

Keywork lessons 

The end of the day routine is important for the students at Horizon School as they 

prepare themselves for returning home. Keywork Reflection and Wellbeing sessions 

are incorporated into the timetable three times a week. 

 

Intent  

During keywork lessons, students are delivered a bespoke, informed and fluid session 

which supports a range of SEMH needs. These have been identified through PAPs, 

EHCPs, BESST and RA data as areas in which students need support. They are also 

responsive to specific situations which have occurred that day or week. There may 

also be links to social justice and 

restorative practice done in a holistic 

approach with the focus being on building 

relationships and fully meeting the needs of 

each student within scenarios.  These 

sessions give staff and students time to 

reflect on the day, celebrate positives and 

review any concerns which may have 

arisen. This develops student’s 

communication, as well as their emotional awareness and regulation. 
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Implementation   

Interventions are implemented on either a 1:1 or through small group activities. A 

range of worksheet tasks, practical sessions or discussions are used, all aimed at 

meeting students’ needs in a bespoke and fluid environment. There may also be a 

range of creative tasks, in which students are encouraged to have self -expression to 

cover areas of identity, relationships, health and wellbeing, communication and 

interactions with the wider world. The following list is some examples of the support 

offered.  However, due to the bespoke and flexible nature of these sessions it is not 

exhaustive:   

  

• Anger: managing responses to anger, dealing with other individuals and  

     domestic incidents  

• Anxiety: tools to support, strategies and scenarios  

• Autism: awareness of own and others’ autism   

• Communication: with staff, peers and the wider community  

• Bullying: being a bully and why this happens, coping with the effects of being  

      bullied 

• Depression: strategies to support, tools and networks 

• Handwriting: practice, reflection and modification  

• Resilience: socially and academically.  

• Peer friendships  

• Wellbeing  

• Mindfulness: reflection and self -care  

• Timeline and family history exploration work  

• Self-esteem: through building a sense of worth and community  

• Bereavement: emotional awareness   

• Self–harm: prevention plans  

• Reflection based on data regarding behaviour 

• Restorative practice 

• Transactional analysis 

• Catch up on lost learning 

 

Impact  

The impact of keywork lessons is to improve and develop specific areas of the 

students’ SEMH needs related to skills found within the BESST strands (Behavioural, 

Emotional, Social, Self-evaluation and Teaching Skills), which in turn improves their 

self-esteem, wellbeing and sense of purpose, and in many cases thus furthering them 

on the journey to access elements of the academic curriculum.  
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Many students upon joining 

Horizon School are at the bottom 

level of Maslow’s ‘Hierarchy of 

Needs’. Alongside providing 

basic needs, staff at Horizon 

School offer the interventions as 

a way for students to reach a 

level of self-actualisation. As well 

as being planned to meet 

specific strands of BESST or 

areas on risk assessments, 

interventions can often be an 

immediate response tool. For 

example, creating self- harm prevention plans for students, or discussing the reasons 

behind, and need for, absconding by recognising when one’s emotions deregulate, 

providing strategies to self-regulate emotionally. The impact of this is that behaviours 

improve, students recognise and learn how to read their bodies and have a bank of 

resources to draw upon. 

 

All keyworkers document the activities which take place in each lesson on the 

keyworker tracker identifying the activity, the intent and the impact of each session. 

 

The wider curriculum 

In addition to the timetable sessions, every half term we run an experience day to 

further develop students SEMH and SMSC skills. Examples include a visit to a 

University to raise aspirations, a visit to a mosque so students can gain tolerance of 

our diverse population and a trip to London to widen their horizons. The dates are 

calendared at the start of the year, but the location may be planned on a reactive basis 

depending on the needs which have arisen that half term.  

 

Students are also offered work experience placements following on from 

conversations with their keyworker around their post 16 wishes. These placements 

are bespoke to each student and the intention is to increase aspirations, confidence 

in the community and aim to widen their career options. 

 

 

Currently, due to COVID 19, these wider curriculum opportunities 

are not as readily available. 

 

 

  

https://www.google.co.uk/url?sa=i&url=https://www.simplypsychology.org/maslow.html&psig=AOvVaw2o2uBh3Cze53IqzqIt6JkS&ust=1613056633480000&source=images&cd=vfe&ved=0CAIQjRxqFwoTCKjd5rDO3-4CFQAAAAAdAAAAABAD
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Subjects – Intent, Implementation & Impact 

 

 

Subject Impact 

The impact for all subjects offered is ultimately for students to achieve the qualification 

in each specific area. For them to gain a clear, deeper understanding of the subject 

they are studying and to develop suitable teaching and learning skills in order to 

progress onto post 16 courses that are relevant to their ability and stage in their 

educational journey. This success is clear from the NEET figures and the range of 

courses that students apply for when leaving Horizon School. The impact can also be 

measured from the starting points (baselines on entry) and leaving final grades in each 

subject area. The school monitors and addresses progress half termly through data 

conversations with teaching staff. 

 

The outcome possibilities for the different subjects are: 

Level 9 to 1 Pass, Merit, Distinction Pass 

All GCSE qualifications BTEC Sport All Function Skills courses 

BTEC Land Based Studies 

BTEC Home Cooking Skills 

 

Staff at Horizon School will know the curriculum is working through the engagement 

of students and student voice. The quality of teaching and learning is reviewed through 

book looks, climate walks and formal observations throughout the year. The quality 

here will impact on the progress the students make.  

 

 

English 

 

 

Intent 

The National Curriculum states that a high-quality education in English will teach pupils 

to speak and write fluently so that they can communicate their ideas and emotions to 

others, and through their reading and listening, others can communicate with them. 

Through reading in particular, pupils have a chance to develop culturally, emotionally, 

intellectually, socially and spiritually. Reading also enables pupils both to acquire 

knowledge and to build on what they already know. All the skills of language are 

essential to participating fully as a member of society; pupils who do not learn to speak, 

read and write fluently and confidently are effectively disenfranchised.  

  

In order to support our students, the curriculum is able to be adapted to the interests 

of students, either by choosing appropriate texts, or subject matter for discussion. With 

the engagement that comes from providing a fluid and responsive curriculum, progress 

can be made towards meeting the skills required to make progress.  
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KS3   

A combination of speaking and listening, reading and writing skills taken from the Key 

Stage 3 English curriculum are taught to Years 7,8 and 9. The principle focus of this 

teaching is to ensure that gaps in learning are filled, and so the foundations required 

for GCSE English Language are strengthened. This is combined with practising the 

skills and techniques required for the English Functional Skills Level 1 exam, which 

can be taken as and when students are ready, preferably at the end of Year 9.   

  

KS4  

All Key Stage 4 students are taught 

English Functional Skills Level 1, 

and Level 2 if appropriate, from the 

Edexcel specification. All students 

have the opportunity to sit the 

Functional Skills exams, which are 

in the form of on-screen testing, and 

are available to sit at any point in the 

school year through arrangements 

with Pearson. Level 1 comprises 

two 45 minute written exams and a 

speaking and listening assessment 

of a formal and informal discussion. 

Level 2 comprises two 60 minute 

written exams, a presentation and a discussion.   

 

In addition to Functional Skills, all Key Stage 4 students are offered GCSE English 

Language from the AQA specification. The course covers Speaking and Listening, 

Explorations in Creative Reading and Writing, and Writer’s Viewpoints and 

Perspectives. There are nine assessment objectives which are taught in short 

repeating cycles throughout the year, to reinforce ideas and build up the skill levels.   

 

All students have the opportunity to sit the exams for this qualification. There are 2 

written exams, each 1 hour 45 minutes long, and one spoken presentation which is 

recorded by video camera and assessed internally.   

 

With English being a core subject of the curriculum it is vital to gain a clear 

understanding of students previous learning very early on in their placement at Horizon 

School to ensure progress is made.  

 

Students complete an age-appropriate assessment on entering the school designed 

by AQA. This is used to gauge previous learning, and is helpful in indicating 
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misconceptions and areas of strength. Assessment is continuous within lessons; 

support and challenge are provided as necessary. 

 

Implementation 

All lessons are taught with a vertical group approach, as students’ learning needs vary 

from skill to skill. All classes use one stimulus, students recap or learn a skill, then 

develop it, and finally use the skill in a task that is differentiated by outcome. The texts/ 

stimulus are varied from year to year, to ensure lessons are not repeated.  

 

KS3 has a focus on using a main text which is used as a source for teaching several 

skills. The familiarity reduces the need for extra explanation and can also 

accommodate those on a part-time timetable. The basic skills are also emphasised, 

with a higher proportion of lessons concentrating on Spelling, Punctuation and 

Grammar.  

 

In KS4, the basic skills are developed further, 

with a focus on students learning to evaluate 

text and elaborate and add details to their 

comments and written work.  

 

Functional Skills comprises Speaking, 

Listening and Communication, Reading and 

Writing. Where there are parallels, the content 

will be taught alongside the GCSE syllabus 

which is also taught to Key Stage 4. The rest of 

the Functional Skills syllabus is covered in 

specific English lessons, and reinforced in other 

subject areas such as RSHE and Home 

Cooking, as the tasks involve reading and 

writing emails, letters and articles.   

 

In order to ensure skills are embedded, each half term follows a repetitive cycle which 

covers Speaking and listening, Reading and Writing skills. Areas are covered in starter 

activities in order to remind students of key words, or skills previously learned, and to 

keep knowledge current. Students are also involved in regular discussions around 

their personal progression map, which tracks their progress and indicates the next 

challenges.  

 

All lessons are stored in Class Notebooks, which are referred back to when necessary 

to access the sequence of skills learned. All skills in English Language are repeatedly 

referred to and built on, as is the nature of the subject.  

  

Key topics covered in the English course 

• Speaking and listening skills - GCSE and FS 
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• Creative Reading and Writing – focus on the structure  - GCSE 

• Non-fiction Reading and Writing – focus on Functional Skills moving to 

19th Century texts  

• Non-fiction reading and Writing – 19th Century text GCSE  

• Creative Reading and Writing – focus on variety of vocabulary, punctuation and 

sentence type GCSE link 

• Speaking and Listening Assessment - GCSE and FS 

• Non-fiction Reading and Writing – focus on text types - GCSE and FS 

• Creative Reading and Writing – focus on plays, poetry and lyrics- GCSE 

 

To determine impact, assessment, both formative and summative, informs the 

teaching process, and gaps are worked on both as a class and on an ad hoc 1:1 basis 

with support and/or scaffolding. Students are assessed using Reading and Writing 

Progress Charts and each teacher sets an individualised English target for each 

student per half term. Progress is identified within student’s folders as skills are 

gradually developed and embedded.  

 

SMSC links 

During our Speaking and Listening sessions, the development of the skills 

necessary enable students to develop their self-knowledge, self-esteem and self-

confidence. Many of the topics chosen as a stimulus for discussion also directly involve 

the subject of justice and law. Texts are chosen to widen the students’ understanding 

of the world around them, as well as the history of Britain over the last 200 years.  

 

SEMH support 

Regular meetings between Class teacher and LSA address individual learning needs, 

and appropriate support is planned. Tasks can be scaffolded to enable access, or 

support put in if necessary. If students arrive in lessons dysregulated, there is 

time during the independent starter activity to allow for the student to re-join the lesson 

if possible without missing any direct teaching. If necessary, the LSA or another 

member of staff may support the student outside of the classroom, and return them to 

the lesson once regulated.  
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Maths 

 

 

Intent 

Mathematics is an important creative discipline that helps us to understand and 

change the world. We want all pupils at Horizon School to experience the beauty, 

power and enjoyment of mathematics and develop a sense of curiosity about the 

subject with a clear understanding. We believe all pupils can achieve in mathematics, 

and teach for secure and deep understanding of mathematical concepts through 

manageable steps. We use mistakes and misconceptions as an essential part of 

learning and provide challenge through rich and sophisticated problems. Students will 

spend time becoming true masters of content, applying and being creative with new 

knowledge in multiple ways.   

  

We aim for all pupils to:  

• become fluent in the fundamentals of mathematics so that they develop 

conceptual understanding and the ability to recall and apply knowledge rapidly 

and accurately.   

• be able to solve problems by applying their mathematics to a variety of 

problems with increasing sophistication, including in unfamiliar contexts and to 

model real-life scenarios  

• reason mathematically by following a line of enquiry and develop and present 

a justification, argument or proof using mathematical language.  

• have an appreciation of number and number operations, which enables mental 

calculations and written procedures to be performed efficiently, fluently and 

accurately to be successful in mathematics.   

 

 

 

 

 

 

 

 

 

 

KS3 

When students arrive at Horizon School in KS3, they are introduced to maths via play 

methods such as card games, number games and magic tricks based around 

mathematical strategies.  This encourages trust and relationship building in order that 

the students are comfortable and secure enough in the lessons to be able to make 

mistakes.  We quickly move on to the formal maths curriculum.   
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Mathematics is an interconnected subject in which pupils need to be able to move 

fluently between representations of mathematical ideas. The programmes of study 

are, by necessity, organised into apparently distinct domains, but pupils should make 

rich connections across mathematical ideas to develop fluency, mathematical 

reasoning and competence in solving increasingly sophisticated problems. They 

should also apply their mathematical knowledge to science and other subjects.  

 

The expectation is that the majority of pupils will move through the programmes of 

study at broadly the same pace. However, decisions about when to progress 

will always be based on the security of pupils’ understanding and their readiness to 

progress to the next stage. Pupils who grasp concepts rapidly will be challenged 

through being offered rich and sophisticated problems before any acceleration through 

new content. Those who are not sufficiently fluent with earlier material will consolidate 

their understanding, including through additional practice, before moving on.  

KS4 

Our intent is that every pupil leaves our school confident and competent to deal with 

any mathematical problem they may face in their lives and future careers. This is 

achieved through promoting pupils to: be resilient in their approach; take risks to 

deepen their knowledge; forge valuable working relationships and take responsibility 

for and enjoy their learning. We aim to push pupils to be the best mathematicians by 

building up their skills base and maximising their Functional Skills and/or GCSE grade 

in mathematics, whichever grade that may be. 

 

Implementation 

During Y7, pupils study a broad range of units covering topics across the mathematics 

curriculum. At the heart of this curriculum is a strong base of basic numeracy so that 

any barriers for individual pupils are identified and addressed. All pupils complete 

weekly numeracy starters to practice and overlearn these key skills so that pupils have 

the necessary tools to access their future learning and any mathematical problems 

they may face in the wider world.  

  

In Y8 pupils again cover a broad range of units covering topics across the mathematics 

curriculum which build on the skills and knowledge learnt during Y7. There is still a 

heavy emphasis on the core numeracy skills in order to ensure pupils have the skill 

set to access the full mathematics curriculum with pupils completing numeracy starter 

activities. The units covered throughout Y8 are designed to provide pupils with the 

necessary confidence and competence to tackle any mathematical problem and 

prepare them for studying the Functional Skills Level 1 /2 &/or GCSE syllabus.  

  

In Y9 pupils start the Functional Skills accreditation and GCSE syllabus and follow one 

of 3 routes. Pupils who have attained well during Y7 and 8 and are confident in all 

areas of the Functional Skills curriculum will work towards Level 1 and 2. Any pupils 

who are not ready to access the full range of topics from the Foundation syllabus and 
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are not confident on their basic mathematics skills will start to study a mastery 

curriculum where they will attempt to master objectives from each Functional Skills.  

  

Once students have successfully passed the Functional Skills examinations they will 

move on to their GCSE studies starting from Grade 1 and working upwards.  

  

Key topics:   

KS3  

• Algebra  

• Shape, space and measures  

• Numbers, addition and subtraction  

• Handling data and statistics  

• Functional Maths  

• Geometry  

  

KS4  

• Number  

• Algebra  

• Ratio, proportion and rates of change  

• Probability  

• Statistics  

 

SMSC Links 

Mathematics can be used to explain the world and the mathematical patterns that 

occur in nature such as the symmetry of snowflake patterns or the stripes of a tiger. 

There is a sense of wonder in the exactness of mathematics as well as a sense of 

personal achievement in solving problems. The moral development of students is an 

important thread running through the mathematics syllabus. Students are provided 

with opportunities to use their maths skills in real life contexts, applying and exploring 

the skills required in solving various problems. Problem solving skills and teamwork 

are fundamental to mathematics through creative thinking, discussion, explaining and 

presenting ideas. Students are always encouraged to explain concepts to each other 

and support each other in their learning. Mathematics is a universal language with a 

myriad of cultural inputs throughout the ages. Various approaches to mathematics 

from around the world are used and this provides an opportunity to discuss their 

origins. This includes different multiplication methods from Egypt, Russia and China, 

Pythagoras’ Theorem from Greece, algebra from the Middle East and debates as to 

where Trigonometry was first used. We try to develop an awareness of both the history 

of maths alongside the realisation that many topics we still learn today have travelled 

across the world and are used internationally.  

 

SEMH support 

Mathematics delivery at Horizon School is an adapted curriculum to meet the 

individual needs of the students. The class sizes will be small with only around 2-8 
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pupils in the class and will have both the teacher and an LSA, to ensure all students 

have focused support. The lessons vary and are very interactive to make maths 

learning more accessible to all learners. There is a mini quiz at the start of each lesson 

to introduce new concepts and to engage the students.  Similarly, at the end of each 

lesson there is a challenge quiz to show learning, understanding and the students’ 

progression.   
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Science 

 

 

Intent 

Science provides the foundations for understanding the world in which we live. 

Science develops a sense of curiosity and helps students to understand how it has 

changed our lives. By building a foundation of knowledge and concepts, students 

begin to be able to explain what and how something is occurring. 

 

KS3 

A range of Biology, Chemistry and Physics units taken from the AQA Entry Level 

Certificate (ELC) are taught to Years 8 and 9. The principle focus of this teaching is to 

develop a deeper understanding of a range of scientific ideas in all 3 subject 

disciplines. Alongside the delivery of content, will be skills based tasks which address 

the ‘working scientifically’ strand of the curriculum.  The course has strong links with 

the Key Stage 3 curriculum and allows for transition into mainstream school or 

transition into the GCSE course at Horizon School.  

 

Many students join The Horizon having not attended school for a length of time which 

in turn creates significant gaps in their knowledge and understanding of scientific 

concepts from the National Curriculum. It is also recognised this can forge a lack of 

curiosity or motivation across all the sciences. 

 

The ELC is a nationally recognised qualification which is designed for students to 

engage, reengage, explore, enjoy and succeed in Science where they haven’t 

necessarily done so before. It also gives the students an opportunity to achieve a 

certified award which promotes celebration of their learning.  

 

The ELC is co-teachable with GCSE combined sciences and provides progression 

into mainstream education where either of the GCSE studies in GCSE combined 

science: Trilogy or synergy specifications are being taught. If a student remains within 

The Horizon then there is progression onto GCSE Biology. 

 

Assessment is on demand so students can complete assignments when they are 

ready, helping to keep them motivated. Each unit can be recognised through the Unit 

Award Scheme. Therefore, where a student may only attend Horizon School for a fixed 

period of time before transitioning back into main stream education, the units of study 

can be certified as complete. 

 

Connect 

Students in connect are offered a nurturing and bespoke curriculum. This is done in a 

topic based environment, focussing on key areas of SEMH needs and development. 

The science curriculum has links with the ELC science curriculum however, the focus 

is on practical engagement and learning to discovery with many lessons 
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encompassing values of hidden learning. Students are assessed either through ELC 

science criteria or through the national curriculum for KS3 science based on their 

individual need.  

 

KS4 

At Horizon School we aim to teach all Key Stage 4 students GCSE Biology from the 

AQA specification. The course comprises of Biology content, scientific skills and 

mathematical requirements. With students often having had interrupted schooling, it is 

deemed appropriate that one GCSE is focussed on to allow for greatest progress and 

achievement. Biology has excellent links with healthy eating and sex and relationships 

education, which allows for the RSHE curriculum to be embedded; a vital tool for the 

wellbeing of our students.  

 

Following a GCSE course gives our students hope and allows for transition back into 

mainstream if this is the route which is appropriate for them as an individual. There 

are many links between each AQA GCSE Science course which will also support this 

transition if they were to go on and study further disciplines at mainstream. The GCSE 

course also allows for students to transition onto a post 16 qualification which they 

aspire to study, offering our students freedom in their education.  

 

All students will have the opportunity to sit the exams for this qualification. There are 

2 exams, each 1hour 45minutes long.   

 

Implementation 

Topics in Key Stage 3 are taught to Year 8 and 9 across a 2-year cycle, with a big 

emphasis on scientific skills. With 4 lessons a week, and smaller class sizes it is 

possible to teach a broad and balanced curriculum from the Entry Level Course, 

crossing over with the Key Stage 3 Science National curriculum. Teaching a range of 

topics ensures that students who have missed a chunk of time from Science lessons 

can gain a foundation of knowledge across all disciplines. Topics relating to each 

discipline are alternated in the cycle to support this further. For those students who 

have not missed these lessons this gives a chance for knowledge to be embedded, 

as well as stretched further, gaining a certified award. 

 

The delivery of scientific skills is embedded into topics on a repetitive cycle to ensure 

students who join Horizon School at any time will always be exposed to this. Scientific 

skills support students to form a level of understanding in any topic, across all 

disciplines and will support a student to access work at all levels of their education in 

Science. Some topics lend themselves more to particular skills and therefore there is 

not always an equal balance taught across each topic. 

 

With Key Stage 4 students, the GCSE Biology course is taught across Year 10 and 

11. The topics from Paper 1 and 2 are split across the two years to ensure the students 
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can have access to the delivery of some content in both papers if they were to join 

mid-way through Key Stage 4. 

 

On the whole, the course is planned based on the understanding that students know 

very little regarding each topic and is developed and stretched when prior learning 

becomes evident during pre-topic assessments or formative assessment during a 

lesson. With such a content heavy curriculum, this also supports as a recap for those 

students who have been at Horizon School during Key Stage 3, where they were 

taught a curriculum gaining a foundation of concepts in Biology.  

 

The skills and mathematical requirements are intertwined with the Biology content 

being delivered. There are 7 units across the course which also contain 10 required 

practical activities which the students must complete.   

 

Key topics taught in the KS3 science curriculum 

Biology: 

Component 1: Human body. 

Component 2: Environment, evolution and inheritance. 

Chemistry: 

Component 3: Elements, mixtures and compounds. 

Component 4: Chemistry in our World 

Physics: 

Component 5: Energy Forces and the structure of matter. 

Component 6: Electricity, magnetism and waves. 

 

Year 1 consists of components: 1, 3 and 5. 

Year 2 consists of components: 2, 4 and 6. 

 

There are 2 ELC qualifications available where appropriate: 

 

Single award: 3 units: Components 1, 3 and 5. Evidence of 3 teacher devised 

assignments (practical and full write up) and 3 externally set assignments (end of unit 

tests), completed over 1 year. 

 

Double award: 6 units: Components: 1, 2, 3, 4, 5 and 6. Evidence of 6 teacher devised 

assignments and 6 externally set assignments, completed over 2 years. 

 

Key topics taught in the KS4 biology curriculum 

 Year 10: Cell Biology; Inheritance, Variation and Evolution; Bioenergetics; and 

Infection and Response 

Year 11: Homeostasis and Response; Ecology; and Organisation 

 

The GSCE has a vast amount of content and therefore it is paramount to revisit units 

at various stages throughout the two-year course. This is done through settling tasks 
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and use of 10-minute topic tests. This is based on the low threat, high impact approach 

to support memory recall.  

 

SMSC links 

There are a number of ethical areas which are discussed and debated in Biology in 

both Key Stages. Examples include IVF, embryo screening and knowing the genome. 

There are laws around these key areas and studying these allows students to have an 

appreciation that living under the rule of law protects individual citizens and is essential 

for their wellbeing and safety. Debate allows for student’s voices to be heard and other 

beliefs to be tolerated and accepted. In addition to this, teaching resources are used 

from a wide variety of sources to help students to understand a range of faiths. 

 

SEMH support 

Settling tasks are used are the start of each lesson to ensure students are regulated 

and in a place to learn. These tasks may recap previous work or get students up and 

about in the classroom completing a ‘job’ which is related to their learning.  

 

Practical tasks are used where possible to support the promotion of curiosity and 

engagement in learning. It may be that a conversation moves from the objectives, but 

it would be deemed appropriate by the teacher to explore the communication which 

the student is offering. It will also be noted that some students are offered to join in 

with conversation but are not pressured to do so.  

 

At times students may be encouraged to exit the classroom and attend their safe place. 

This is done to support their regulation as well as other students within the room.  

 

Tasks are differentiated where appropriate and relevant challenge is put into place. 

On occasions, a task may be used which limits challenge, but captures the student’s 

attention and focus on the area being studied. Challenge can then be implemented 

moving forward.  

 

Individual Pupil Action Plans are used for each student which highlight recommended 

strategies to promote a high level of progress. 
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English Literature 

 

 

Intent 

English Literature is a course designed to help students learn about the world today 

by studying the social, cultural and political contexts and the impact of these in history. 

This is explored by thinking deeply about humanity, different eras, societies and 

religions and how they have developed over time. The course aims to foster within 

students a love of reading that is literature focused, giving opportunities to read 

contemporary authors whilst celebrating our literary heritage.  

 

Through the study of a range of texts, students develop critical thinking, analysis and 

evaluation skills by considering the different ideas and messages being delivered by 

various writers and the craft they are using. This subject challenges individuals to 

probe, question and explore through discussion and exploration, by engaging with a 

wide variety of themes, ideas, characters and concepts which broaden and test 

students current view of the world.  

 

Further to this, students will question and critique the methods that writers use to 

present their own views and perspectives, and respond to these approaches using 

their personal ideas and opinions. The course ensures students: 

• Understand the meanings that are presented 

• Identify supporting evidence 

• Build an argument 

• Understand character, plot and themes 

• Identify methods used 

• Understand context and theory behind texts 

 

Implementation 

In year 10, English Literature is taught through their English lessons balancing 

curriculum timetabled time between the language and literature specifications. 

Students begin to student two of the texts. The decision to run the subject at this point 

is based on the cohort’s ability to cope with a second English subject, their attendance 

and engagement to lessons. At the end of year 10, students then opt to continue 

studying the English Literature course and choose it as one of their two options. The 

rest of the course is then taught through an option block.  

 

Texts studied include: 

• An Inspector Calls by J. B. Priestly 

• A Christmas Carol by Charles Dickens 

• Romeo and Juliet by William Shakespeare 

• The Conflict Poems Anthology 

• Unseen Poetry 
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This is a big course in terms of content and delivery so accurate planning is essential 

in order to fit in all texts within the two years. Visiting theatre productions, where 

possible, are an essential part of supporting young people with their knowledge and 

understanding of performance aspects.  

 

SMSC links 

The range of literature texts taught develop the spiritual development through 

discussion and debate. For example, in ‘A Christmas Carol’, the novel encourages talk 

around the differences between poverty and wealth and the positive and negative 

decisions that characters make. This gives students the opportunity to think about the 

consequences of their behaviour and apply this to their own lives. Another example is 

the study of Conflict Poems which allows for reflection, but challenges students own 

ideas and beliefs.  

 

With regards to moral thinking, this is explored through the recognition of values such 

as goodwill, humility and kindness which are some of the themes examined. Students 

are able to analyse character and events to explore the consequences of negative 

actions.  

 

During the study of fiction, students are given the opportunity to consider different 

perspectives and empathise with other characters. For instance, the study of 

Shakespeare’s ‘Romeo and Juliet’ poses a range of topics and themes for debate such 

as the dangers of a hierarchical society and the views about arranged marriages. 

 

English Literature lessons promote cooperation and teamwork through being able to 

work in groups, listen to others and ask questions. Students are all given the 

opportunity to be independent, self-reliant and responsible for their own learning.  

Cultural aspects and the respecting of others is explored when studying the conflict 

poems which are from different time periods, countries and perspectives. Many poems 

deal with the conditions of war both historical and current and the impact of these. 

Students are able to appreciate the different cultures and time periods and empathise. 

Plus, the study of Victorian and Shakespearian literature gives opportunities for 

students to appreciate British history and culture.  

 

SEMH Support 

English Literature lessons are designed in a way to offer targeted support and 

intervention when required during the study of the course. The students work in small 

groups of no more than 8 at any one time, often with a teacher and LSA present. One-

to-one sessions to help further explore the texts and support with understanding is 

offered as and when required. Some of the texts explored are quite challenging, but 
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engaging for students and they can occasionally draw on their own experiences to 

help them to understand the context of the text, but to also support them emotionally. 

Lessons are planned with differentiated tasks to allow all students to access the 

learning and materials. All lessons begin with a settling in activity to alleviate any stress 

and anxiety and to allow time for dysregulated students to calm and focus without 

missing work that is new learning.  
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Relationships, Sex & Health Education (RSHE) 

 

 

Intent 

Horizon School is committed to helping and supporting the needs of all students and 

ensuring that they all make progress in their physical, social, emotional and moral 

development. The school aims to achieve this in line with our values of freedom, Hope, 

Inspire and Love.  

 

Horizon School’s aims for all students are as follows: 

• To be able to make responsible and well-informed decisions about their lives. 

• To be able to explain the emotional, moral and ethical issues that may arise 

moving into adulthood and beyond. 

• To be able to explain physical processes and changes that take place. 

• To be able to respect themselves and others. 

• To be able to promote responsible use of social media. 

• To learn that they have a responsibility when it comes to aspects of the law. 

• To promote safeguarding in all aspects of students’ life and decision making. 

  

Implementation 

At Horizon School, RSHE is taught as explicit lessons with aspects featuring in the 

Science, Home Cooking and PE curriculum. It is also embedded within other 

curriculum areas and the day-to-day life of the school.  

 

To cover the statutory requirements, RSHE is taught in the following units: 

Relationships, Health and Wellbeing and Living in the wider world. Our RSHE 

curriculum is taught through a range of teaching methods and interactive activities, 

including, but not limited to, 1) teacher led lessons, 2) carefully managed peer to peer 

discussions, 3) age appropriate video clips and 4) input from outside agencies and 

speakers such as the school nurse.  

 

Students are taught by familiar staff who have developed positive relationships with 

them in order to facilitate constructive and supportive discussions around sensitive 

topics in a safe and secure environment, supported by the setting of group ground 

rules which are revisited throughout the year.  

 

Staff have received in-house CPD and where necessary external training, to support 

them in delivery and responding to the needs of the individual student and support 

students with any questions or concerns that may arise during or after the lesson. If 

staff feel uncomfortable or unsure when delivering the RSHE curriculum or dealing 

with individual student needs, they are aware of where to seek advice and support.  
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The RSHE curriculum follows the thematic structure outlined by the PSHE association 

and ensures coverage of all the statutory elements by the end of the secondary phase. 

 

Impact 

The impact of our RSHE curriculum offer will be that the standards of attainment 

across the school will meet or exceed those which are expected of our students 

nationally. We continuously assess the implementation and impact of RSHE in order 

to achieve the highest outcomes possible across all year groups and ensure we 

provide support that is necessary for all students to have a good understanding of the 

complexities of relationships, sexual and health matters and a secure knowledge and 

skills base to navigate their way through these, now and in the future. Through the 

RSHE curriculum Horizon School believes we can enhance each students’ education 

and employability by becoming confident individuals who have positive body 

awareness and in depth knowledge of how to keep themselves mentally and physically 

healthy and safe. Through respect and understanding, able to develop and maintain 

positive relationships with a diverse range of family and friendship groups regardless 

of their background and previous experiences. 

 

SMSC links 

RSHE at Horizon School allows each individual student the opportunity to gain a broad 

general knowledge that promotes tolerance, an appreciation and respect for their own 

and other cultures and faiths. The topics covered include respect for other people and 

themselves in particular self-esteem, self-confidence and self-knowledge.  There is 

promotion of freedom of choice and an appreciation of the rule of law, common and 

criminal, identification and combating prejudice and discrimination whilst maintaining 

the necessity for wellbeing, safety and acceptance of self and others. 

 

SEMH support 

All topics are adaptable and set to target all of those students from the most vulnerable 

groups to make progress socially, emotionally and with their mental health. 
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Physical Education 

 

 

Intent 

At Horizon School, our PE curriculum follows some of the core aims and principles of 

the PE National Curriculum through an approach that is fluid and bespoke to the needs 

of the young people.  PE is not a structured and restrictive programme of traditional 

sports, but one which encompasses the outdoor space and freedom, learning, 

discovery and wellbeing. Students are given intellectual and physical challenges to 

overcome as they work individually and as a team to build trust, develop problem 

solving skills, whilst building on and embedding physical development and skills.  

 

Our PE curriculum covers 5 principles:  

1. To develop confidence 

2. To develop fitness 

3. To develop positive relationships 

4. To improve communication  

5. To improve wellbeing 

 

Through these five principles, we aim to embed the values of respect and fairness 

whilst also covering Horizon’s values of hope (through healthy competition), inspire 

(using creativity and physical adaptability to be successful), freedom (giving students 

choice and opportunities to explore and make their own decisions) and love (through 

the love of sport, the love of themselves as they improve their bodies and the desire 

to lead a healthy, active life).  

 

Implementation 

Connect, Key Stage 3 and Key Stage 4 have 2 timetabled PE lessons per week in 

which they undertake a range of activities. This allows them not only to improve their 

fitness, but also to develop the relationships as a group. This supports students in 

preparation for a potential transition back to mainstream where PE is a key 

expectation.  

 

PE creates opportunities for physical activity which is often camouflaged through the 

range of activities explored. Students will generate discussions about sport in the wider 

world or the importance of healthy eating and healthy lifestyles, why active sportsmen 

need positive relationships and good communication skills.  

 

Below is an example of some of the activities offered during PE. The list is not 

exhaustive due to some of the PE sessions being impromptu and bespoke to capture 

the student’s interests. 
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Activity Principle links 

(see above) 

Fitness links 

Table Tennis 1,2,3,4 Co-ordination, stamina, balance 

Badminton 1,2,3,4 Co-ordination, stamina, balance 

Football 2,3,4 Stamina, resilience, co-ordination 

Basketball 1,2,4,5 Stamina, accuracy, strength, balance 

Walks 2,3,4,5 Stamina 

Swimming  2,3,4,5 Whole body exercise 

Gym 1,2,5 Whole body exercise  

Throwing and catching 1 Co-ordination, introduction to exercise 

 

Sequencing is not a strong influence on the PE timetable. The decision about how 

lessons are sequenced are made weekly by staff based on attendance, emotional 

wellbeing, the weather and responsiveness to learning.  

 

SMSC Links 

The promotion of group work and the practical element of this subject requires learners 

to work together regularly; increasing their communication and collaboration skills. 

This has been proven to improve self-esteem and confidence for students.   

 

Within PE, we are able to explore different cultures and faiths and how each adapt 

elements of sport and sport performance to adhere to their cultural beliefs. Examples 

of this include differentiation in sport wear and what can be worn when 

playing particular sports, as well as adaptations to training programs to allow for 

specific prayer times in various religions.   

 

SEMH support 

Many of the students that come to us at Horizon School have additional SEMH needs, 

and some with EHCPs that detail specific provision required to support this. Informed 

planning is used for PE lessons in order to facilitate this; using students EHCPs, PAPs 

and other external services feedback, such as CAHMS to plan bespoke activities or 

camouflaged activities or skills within the lesson. This is particularly important for our 

Connect group, where they may have gaps in their cycle of development and may 

need to revisit ‘play’. For other students, simply increasing their physical activity is 

crucial to their mental health. Some students may not have access to sports equipment 

or have the means to join sports clubs or gyms outside of school, so enabling them to 

participate in physical activity in school helps to increase their self-esteem and release 

endorphins to improve mood. Boxing sessions also take place within school, where 

students that need additional support with conditions such as ADHD and complex 

heightened emotions can release their energy in a positive and safe space.  
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MUSIC 

 

 

Intent 

Music is a universal language which allows students to develop their creativity. Music 

engages and inspires pupils to develop a love for music and their talent as musicians, 

and so increases their self-confidence, creativity and sense of achievement. Music is 

another platform for students to express their emotions and thoughts, allowing 

freedom within their wellbeing.  

 

In Key Stage 3, students broadly follow schemes of work based on the National 

Curriculum for Music. Students concentrate on the musical areas of Performing, 

Composing and Listening/Appraising, as stipulated in the National Curriculum. 

 

The mixed Key Stage 3&4 group named 

Connect broadly follows the KS3 

curriculum.  However, there are overall 

half-termly topics that all subject areas 

incorporate into their specific 

curriculums.    

 

Students who have opted for the GCSE 

Music course will be taught from the 

OCR specification.  Similarly, to Key 

Stage 3, the main areas of focus are 

Performing, Composing and Listening/Appraising. 

 

Following a GCSE course gives our students hope and allows for transition back into 

mainstream if this is the route which is appropriate for them as an individual. The 

GCSE course also allows for students to transition onto a post 16 qualification which 

they aspire to study, offering our students freedom in their education. 

 

By way of an intervention session in either key stage, students can opt for the Graded 

Music Exam curriculum.  In this course, students are taught from one of three 

syllabuses, depending on the instrument and/or pieces they have chosen to enter.  

The syllabuses are chosen from RockSchool (RSL), University of West 

London/London College of Music Examinations or Trinity College London. Students 

have to learn between 2-3 pieces, a series of technical exercises and be prepared to 

talk about technical information regarding their chosen instrument to the examiner. 

Exams are available during three exam sessions per year and take place in an external 

exam centre.  Graded Music Exams have been chosen as an alternative to GCSE 

Music.  Like GCSEs, they offer a formal Ofqual recognised qualification, with higher 

exams carrying UCAS points.  The Graded Music Exams supports students with their 
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confidence, self-study and self-discipline.  It also offers a route through musical 

performance and theory, that is internationally recognised at any level. 

 

Data relating to Music from students’ previous setting is not normally available.  

However, students carry out a practical baseline assessment when first entering the 

department to ascertain their performing skills.  Using this information, subsequent 

pieces are adapted to suit their level.  With compositional and listening/appraising 

gaps, projects that involve these areas have clear and thorough skills and concept-

based activities to bridge these gaps, targeted to each student’s need. All students 

receive one to one help in every practical session to ensure that work is suitably 

differentiated and skills needed for specific areas are taught.   

 

Implementation 

KS3 / CONNECT 

Schemes of work, in the form of projects, are taught over a timeframe of either half-

terms or termly, depending on the skills involved.  Within each project, the 

comprehension and application of the musical elements of Pitch, Duration, Tempo, 

Timbre, Texture, Structure and Dynamics are emphasised throughout.   

 

GRADED MUSIC EXAMS 

Each exam board has its own syllabus with slight variations to those outlined above. 

The exam board is chosen depending on the area of interest.    

 

KS4  

The skills and concepts are embedded in five Areas of Study (AoS). The coursework 

submissions comprise two performance pieces and two composition pieces.  In 

addition, there is a listening exam of 1 hour and 30 minutes.   Students are encouraged 

to perform and compose using the instrument in which they have suitable proficiency.  

This may include the range of Music Technology equipment available in the Music 

department.   

 

Key topics studied during the Music course for KS3 and Connect 

• Music and the moving image – what’s that sound in the background? 

• Artist Research – my musical inspiration! 

• Music around the world – some very different sounds 

• My Music – a musical showcase 

• Song/Rap writing – my top ten hit! 

 

GRADED MUIC EXAMS 

• 2-3 pieces 

• Scales/technical exercises 

• Viva Voce 

• Additional requirements specific to each syllabus 
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Key topics studied during the Music course for KS4 

• AoS 1 – My Music 

• AoS 2 – The Concerto Through Time  

• AoS 3 – Rhythms of the World 

• AoS 4 – Film Music  

• AoS 5 – Conventions of Pop 

 

As all musical attainment in both Key Stage 3/Connect and Key Stage 4 is 

demonstrated through the key skills of Performing, Composing and 

Listening/Appraising and the Musical Elements form an integral part of both 

curriculums, learning is sequenced by building upon skills in these areas.  Each 

student is permitted to choose their own performing pieces, based on their current 

level of skill.  Students will often use the performance pieces that they learnt in 

KS3/Connect as part of their initial piece and portfolio for KS4. Similarly, composition 

techniques established in KS3/Connect will be developed in KS4 and KS3/Connect 

pieces may be used as starting points.   

 

All projects involve at least one area of Composing, Performing or Listening/Appraising 

and some will involve at least two of the three areas.  As Music is not a Core subject, 

it is not a requirement that every skill from the GCSE syllabus is apparent by the end 

of Key Stage 3, however, the sum total of all projects should sufficiently prepare them, 

should students opt for GCSE Music.  

 

SMSC links 

Music is a very powerful and emotive subject.  Students are encouraged to raise their 

self-esteem through positive performances that showcase their skills. They are also 

encouraged to think about the Music that they analyse, perform and compose, 

ascertaining the moral compass of the composer/performer and reasons why this may 

be important. Students are made aware that, because of Music’s power, especially to 

teenage audiences, some suggest that musicians should have a social conscience.  

This topic is often discussed and reviewed.   Music from a broad range of social, 

historical and geographical spheres is used throughout the curriculum.  

 

SEMH support 

All students are supported sensitively, depending on their particular needs.  Use of the 

SEND, EHCP and other documents inform the music department staff of each 

student’s specific issues and staff adhere to the relevant plans/strategies.  
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Art, Photography and Textiles 

 

 

Intent  

The Art curriculum allows students to invent and create their own works of Art. It 

supports students in learning how Art and Design reflect and shape our history, and 

contribute to culture, creativity and wealth of our nation. Students are allowed the 

freedom to express in their own creative ways which helps to raise their self-

confidence and self-esteem, whilst developing themselves as an effective and 

independent learner.   

 

The Key Stage 3 programme is designed around the Art and Design National 

Curriculum with clear links to the Key Stage 4 course. Drawing, painting, sculpture, 

photography and other Art, Craft and Design techniques are taken from the Key Stage 

3 curriculum are taught to Years 7 through to Year 9. The principle focus of this 

teaching is to develop skills which will be expanded into Key Stage 4.  

 

KS4 students develop knowledge and understanding 

during the course through a variety of learning 

experiences and approaches, including engagement 

with sources. This allows them to develop the skills to 

explore, create and communicate their own ideas.  

 

Students demonstrate these skills through the 

development, refinement, recording, realisation and 

presentation of their ideas through a portfolio and by 

responding to an externally set assignment.  

  

Implementation 

Topics are delivered on a half termly basis. Each topic is based on a different area of 

the curriculum to ensure that every subject area is covered over the course of the 

year.  

 

Key topics covered in the Art course:  

Drawing   

Painting   

Sculpture/ceramics  

Printmaking  

Mixed media   

Art textiles  

Costume design  

Constructed textiles  

Printed and dyed textiles   

Surface pattern  
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Stitching and embroidery  

Photography  

 

All topics from the Key Stage 3 curriculum (which have art skills embedded into them) 

are taught to Year 7, 8 and 9 over a two-year cycle, with a particular focus on Art 

and Design. This aims to ensure that all students: 

• Produce creative work, exploring their own ideas and experiences.  

• Become proficient in drawing, painting, sculpture and other art, craft and design 

techniques.  

• Evaluate and analyse creative works using the language of art, craft and 

design.  

• Have knowledge about artists, craft makers and designers and understand the 

historical cultural development of their art forms. 

  

Years 7, 8 and 9 are taught on a two year cycle. This is due to them being in the same 

class and it prevents overlapping of topics.  

 

The course is planned based on the understanding 

that students know very little regarding each topic 

and is developed and stretched when prior learning 

becomes evident during pre-topic assessments or 

formative assessment during a lesson.  

 

With links to the Key Stage 4 course during Key 

Stage 3, the transition for students becomes 

manageable.   

 

They are taught skills which can be further 

developed into KS4, with assessment being 

marked to the same spec as the GCSE.  

 

SMSC links 

Students have opportunities to use imagination and creativity to explore ideas and 

feelings in works of art. They can express themselves through their own art and design 

activities. We discuss how artists and designers represent moral issues through their 

work and reflect on the ways in which cultures are represented in art, craft and 

design. Finally, understanding the ideas behind art, craft and design in different 

cultural context is key in our learning. 

 

SEMH support 

Art is taught in a calm and, reflective space where students have the opportunity for 

self-reflection and exploration which, in turn, aids the development of the SEMH 

needs. Regular meetings between Class teacher and LSA address individual learning 
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needs, and appropriate support is planned. Tasks can be scaffolded to enable access, 

or support put in if necessary. If students arrive to lessons dysregulated, there is time 

during the independent starter activity to allow for the student to re-join the lesson if 

possible, without missing any direct teaching. If necessary, the LSA or another 

member of staff may support the student outside of the classroom and return them to 

the lesson once regulated.  
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Cooking and Nutrition 

 

 

Intent 

As part of their work with food, students are taught how to cook and apply the principles 

of nutrition and healthy eating. Instilling a love of cooking in students opens a door to 

one of the great expressions of human creativity. Learning how to cook is a crucial life 

skill that enables our students to feed themselves and others affordably and well, now 

and in later life.  

 

Students study Cooking and Nutrition in Key Stage 3 and 

this can then be chosen as an option in year 10 and 11 as 

BTEC Home Cooking Skills Level 1 or 2.  

 

Throughout KS3, students learn to understand and apply 

the principals of nutrition and health. They cook a 

repertoire of predominantly savoury dishes so that they 

are able to feed themselves and others a healthy and 

varied diet.  

 

The aim is for students to become competent in a range 

of cooking techniques, for example: 

• selecting and preparing ingredients 

• using utensils and electrical equipment 

• applying heat in different ways 

• using awareness of taste, texture and smell to 

decide how to season dishes and combine ingredients 

•  adapting and using their own recipes.  

Finally, they will be able to understand the source, seasonality and characteristics of 

a broad range of ingredients.  

 

If students choose to continue their Cooking and 

Nutrition into KS4, they will progress to learn about 

designing, preparing and cooking by responding to 

assignment briefs. The course covers different 

cooking skills, building on those learnt in KS3 and 

also focuses on portion size, presentation, timings 

and sharing recipes with others. The overall outcome 

for BTEC Home Cooking Skills is for the student to 

become as independent and confident as possible in the kitchen whilst being safe and 

hygienic.  
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Key topics in KS3 

Autumn   

• Developing basic skills  

• Handheld snacks  

Spring  

• Food around the world  

• Cooking Economically  

Summer  

• Seasonality   

• The senses  

  

 Key topics in KS4  

 Autumn   

• Breakfast Unit  

• Cooking main meals for friends and family  

Spring   

•  Dessert unit  

• Planning for assignment  

Summer  

• Foods around the world  

• The senses  

  

Implementation 

Key Stage Three is made up of a two-year cycle of 12 different units. They are selected 

depending on the student’s interests and skills and are based on the National 

Curriculum. This means that students who stay from year 

7 to Year 9 will experience different skills and learn to 

apply them in different ways through the different 

projects.   

There are a lot of cross overs between the National 

Curriculum and the BTEC Home Cooking Skills 

specification. This means that during Key Stage Three, 

students build up skills and knowledge that they can 

transfer into Key Stage Four if they stay with us.  

  

During the year, all Key Stage Three and BTEC Home Cooking skill students will 

complete knowledge tests each half term. This determines the gaps in knowledge, 

meaning lessons are planned to address these gaps. Practicals are assessed during 

lessons and feedback is given in order to progress each student in terms of their 

outcomes.   

  

SMSC links 

Cooking is an important life skill. It encourages independence, creativity and 

resilience. During the units we recognise other religions and celebrations and how 
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they use food to celebrate. We address topics such as considering food waste, 

provenance and seasonality to empower students to make their own choice and think 

about the environment. This also includes learning about different dietary 

requirements and chosen diets. The student’s own traditions and family customs are 

very important to talk about as it shows that we are different and it is ok to be. Cooking 

and Nutrition is also an opportunity to work together as a team in the kitchen and travel 

all over the world cooking and tasting different cultures.   

  

SEMH support 

Cooking and Nutrition exposes students to different sensory textures, tastes, aromas 

and aesthetics. It involves a lot of movement which is engaging for students who need 

physical stimulus. Certain skills in the kitchen can enhance students fine motor skills 

such as tin opening, shaping dough or skewering meat and vegetables. Learning 

about Cooking and Nutrition is a life skill for the future and benefit student’s friends 

and family. It gives them a feeling of confidence and achievement to see a tangible 

outcome in front of them at the end of the lesson. They can also create something to 

share socially with others which becomes a talking point.   
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BTEC Sport 

 

 

Intent 

BTEC First Awards are primarily designed for use in schools as an introductory Level 

1/Level 2 course for learners who want to study in the context of a vocational sector. 

The knowledge, understanding and skills learned in studying a BTEC First will aid 

progression to further study and, in due course, prepare learners to enter the 

workplace. Many students at Horizon School go on to study vocational courses at a 

post 16 level and therefore this course is a good foundation to this. 

 

BTEC Sport provides an engaging and relevant 

introduction to the world of sport. It incorporates 

important aspects of the industry, such as fitness 

testing and training for sport and exercise, the 

psychology of sport, practical sports performance 

and sports leadership. It enables students to 

develop and apply their knowledge, while also 

developing a range of relevant practical, 

communication and technical skills. BTEC Sport 

has excellent links with the GCSE Biology course and therefore further embeds the 

knowledge for students studying both subjects.  

 

Implementation 

The first unit of this qualification is an exam unit, so there are minimal practical 

sessions within this as it focuses on content and therory. However, after completion of 

this unit, lessons include a mixture of both practical and theory sessions that contribute 

to the completion of assignments.   

 

Assessment for this qualification consists of one sixty-minute online exam for the first 

unit, followed by 13 marked assignments for the remaining three units. Students are 

required to pass the exam in order to pass the qualification. Assignments consist of a 

combination of filmed practical assessments, participation in a six-week training 

programme and written assessments that include some reflective tasks.  

 

Key topics covered in the course:  

There are three mandatory units for BTEC Sport and one optional specialist unit. 

Currently, the specialist optional unit we study is ‘Leading Sports Activities’  
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Mandatory Units:  

1. Fitness for Sport and Exercise   

2. Practical Performance in Sport   

3. Applying the Principles of Personal Training   

 

Optional Specialist Units:  

4. The Mind and Sports Performance  

5. The Sport Performer in Action  

6. Leading Sports Activities   

 

Leading Sports activities is chosen as the mandatory 

unit as this gives our students exposure to becoming 

independent leaders. It looks to improve their 

communication skills, confidence and decision making 

skills.  

 

Although BTEC Sport is a Key Stage 4 subject, we draw on previous knowledge from 

Key Stage 3 science lessons and continue to do this throughout the course, using their 

developing knowledge. More specifically, a basic understanding of biology is required 

in this course and is developed further in the ‘Applying The Principles of Personal 

Training’ unit, where we look at the musculoskeletal, skeletal, respiratory and 

cardiovascular system. By liaising with student’s core subject teachers, we are able to 

ascertain and ensure their understanding in these areas, as this qualification also links 

closely with Maths and English.    

  

An essential requirement for students to pass the Unit 1 exam, is being able to provide 

definitions for different components and principles of fitness, in their own words. The 

distinction criteria for the written assignment-based units also asks the students 

to compare and contrast different concepts and elements within the unit in their own 

words. Slightly more advanced language skills are required for this form of writing 

which draw on their skills from English Language lessons. In addition to this, an 

element of Mathematics is involved in both the exam-based units and assignment 

units. This includes multiplication, subtraction, basic division and calculating 

percentages in relation to heart rate, training zones and Vo2 max calculations.  

  

Where there are gaps in a student’s knowledge, we use a variety of methods to ensure 

the missed content is made available and taught. Examples include the use of help 

sheets/prompts with key words, adapting the lesson to revisit missed topics and 

encourage the use of group activities where other students that have the knowledge 

can explain the content under teacher supervision, whilst also recapping their own 

knowledge.   
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In order to ensure maximum retention and 

recall of knowledge and skills, the BTEC sport 

lessons are planned with revision or recap 

lessons at the end of each learning aim, and 

again at the end of the unit. This can include 

group matching activities, individual 

independent revision time, past mock paper 

questions or quick-fire questions, which also 

occur at the end of most lessons. Starters for 

the lessons also consist of short five-minute 

key word tasks to keep the subject specific vocabulary in mind.  Lastly, we utilise PE 

lessons to recap and further develop the practical skills required for this qualification.   

  

SMSC links 

The promotion of group work in theory sessions and the practical element of this 

subject requires learners to work together regularly; increasing their communication 

and collaboration skills. This has been proven to improve self-esteem and confidence 

for students.   

 

Within BTEC sport, we are able to explore different cultures and faiths and how each 

adapt elements of sport and sport performance to adhere to their cultural beliefs. 

Examples of this include differentiation in sport wear and what can be worn when 

playing particular sports, as well as adaptations to training programs to allow for 

specific prayer times in various religions.   

 

SEMH support 

A key element of our work is to provide a flexible learning environment which enables 

us to deviate away from the specific lesson plan if required, to support individual 

students, or groups, if they are particularly struggling with their social, emotional or 

mental health needs. Effective working relationships and use of the Learning Support 

Assistant in the lesson enables us to provide this support.   

 

As this subject is taught as a 90-minute lesson, students are provided with supervised 

breaks if required, halfway through the lesson, or earlier if necessary for dysregulated 

students. All students have a ‘doodle colouring page’ in the front of their folders, which 

can be used during their break, or as a strategy to regulate. Students also have 

bespoke targets in BTEC sport, relevant to subject content or attendance and 

engagement, to support and challenge them in meeting their goals. These are 

reviewed each half term and amended if necessary, to address specific requirements 

for the individual student.   
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Functional Skills ICT 

 

 

Intent 

At Horizon School, the aim is to provide a high-quality computing education to equip 

students with the skills in order to develop an efficient and fluent way of understanding 

the technological world around them. Using the Scheme of Learning from Functional 

Skills Levels 1 and 2, the pupils make use of practical exercises to underpin theoretical 

knowledge.  Each topic is assessed throughout the course and assessment results 

are recorded and analysed on an individual level to develop future planning in order 

to make certain the essential skills acquired can be used in everyday situations.  

 

Key topics: 

The key learning areas are: 

• Identify, interact with and use ICT systems to meet requirements of a 

straightforward task in a familiar context. 

• Managing information storage by working with files and folders. 

• Follow and demonstrate understanding of the need for safety and security 

practices. 

• Use search techniques to locate and select relevant information. 

• Select information from a variety of ICT sources for a straightforward task.  

• Enter, develop and refine information using appropriate software to meet 

requirements of straightforward tasks. 

• Use appropriate software to meet requirements of straightforward data-

handling tasks. 

• Use communications software to meet requirements of a straightforward task. 

• Combine information within a publication for a familiar audience and purpose. 

• Evaluate own use of ICT tools. 

 

Implementation  

KS3 and KS4 work through the same programme heading towards Level 1 and Level 

2 Functional Skills.  They work at their own pace and find they learn by using 

technology across each curriculum area. Employing cross-curricular links motivates 

pupils and supports them to make connections and remember the steps they have 

been taught. Learners work in partnership with their peers regarding the work they 

have produced during lessons and peer feedback allows for them to develop their 

confidence. Learners also complete summaries, quizzes to evaluate their 

understanding in order to reflect upon their learning and consider ways to improve 

their work. 

 

The Curriculum plan in ICT sets out the sequences of the Scheme of Learning but it 

does not necessarily mean this has to be followed in order.  Pupils learn at different 
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rates and are encouraged to use ICT across the various subjects so topics will be 

chosen to suit the individual needs and requirements at the time.   

 

SMSC links 

Spiritual development in ICT happens continuously as students reflect on their own 

lives and the lives of others as they look at various ICT case studies.  Students discuss 

and formulate their own set of values and beliefs as they share experiences.   

 

Moral development in ICT occurs as students have opportunities to consider issues 

surrounding the misuse and access rights of personal data.  Students consider the 

effects of social networking and the consequences of cyber bullying.  They also 

consider the legal aspects of ICT including the Data Protection Act, Computer Misuse 

Act and Copyright legislation. They consider the implications of file sharing and 

downloading illegally and the penalties for engaging in this type of activity. Students 

also consider the moral aspects of developments in technology including the use of 

CCTV cameras, Speed Cameras and Loyalty Cards to balance up people’s rights and 

responsibilities.   

 

Students explore aspects of real and imaginary situations which enables them to 

reflect on the possible consequences of different actions and situations. It can raise 

issues such as whether it is morally right to have computer games whose aim is killing 

and violence, and whether it is fair that some people in this country and in other 

countries cannot use the internet. 

 

The ICT Scheme of Work allows students to develop their social skills by encouraging 

them to think and produce work that reflects the needs of diverse audiences within the 

school community and the wider community.  As students develop their skills in a 

range of software they are challenged to find solutions by working together and 

developing respect for the ideas and opinions of others.  ICT also helps students to 

express themselves clearly and to communicate.  As the programme continues, 

students are able to consider more complex social needs and are encouraged to 

research ways to find appropriate solutions to issues which may affect particular 

groups within society.  

 

Cultural development in ICT comes about through thinking which encourages students 

to develop and explore their problem solving skills. Computing Empowers students to 

apply their ICT skills and to gain knowledge of how programming links between 

different curriculum subjects.  

 

Students explore how developments in technology have changed our culture, 

particularly the rise in social networking sites and the ability to communicate instantly 

across National and International borders. Computing involves the breaking through 

of linguistic and cultural barriers. It is possible to e-mail or chat across the world and 

to word process in different languages. 
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Whilst studying various aspects of computing students are asked to reflect on how 

different cultures are portrayed on the internet and why or who is portraying them in 

this way. Students are also challenged to think about how differing cultures access 

and use the internet and what implications this has on the individual and the culture. 

 

SEMH support 

Throughout the Scheme of Work opportunities to promote Equality, diversity and 

inclusion are identified.  Forward planning of resources and lessons encourages 

positive relationships both in and out of the classroom.  Resources and teaching 

strategies are differentiated accordingly to ensure that all students’ needs are met 

though the tasks and issues being covered.   
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BTEC Land Based Studies 

 

 

Intent   

The use of the land is a crucial part of the education of the students. The growing and 

general maintenance of the gardens creates a sense of ownership and environmental 

stewardship. Lessons are often bespoke to students’ needs 

and are informed by BESST data, risk assessments and 

PAPs. Students are encouraged to be creative within their 

outdoor space, creating a flexible and fluid learning 

environment to which all students contribute. The KS3 offer 

of Land-based Studies also aims to provide students with 

the relevant skills to help them progress on to the BTEC 

course in Key Stage 4.  This programme also aims to 

provide students with key links to the Science KS3 National 

Curriculum with particular links to relationships in an 

ecosystem and photosynthesis. The option aims to give 

them real life experiences of these subjects and ignite a love of learning.    

    

Implementation   

The delivery of land-based studies’ sessions is largely seasonal and weather 

dependent, with sessions being decided on a weekly basis. This flexibility also allows 

for the sessions to cater to learners’ individual needs. The following list is a range of 

activities offered, but due to the nature of the lessons it is not exhaustive:    

• Willow work   

• Garden maintenance   

• Seed planting    

• Harvesting   

• Composting   

• Pruning    

• Construction of outdoor equipment    

• Woodwork   

  

Impact    

Contact with outdoor spaces improves the wellbeing and mental health of young 

people. It is hoped that students will be able to develop 

resilience, independence and teamwork skills in a safe, 

yet challenging environment. It is hoped that through a 

nurturing and bespoke package there will also be 

improvements in individual BESST scores and risk 

assessments. The work completed in Land-based 

Studies has direct links with home cooking and 

community contributions (social enterprise) by students picking and cooking their own 
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produce. This understanding of growth processes supports their KS3 Biology offer as 

well as preparation for the BTEC Land-based Studies course in KS4.    


